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Abstract—So far, design of education curriculum at higher 

education, especially at higher education for teacher, was 

closely related to the scientific structures, which are called 

“essentialist curriculum”. The substance of curriculum is 

derived from the structure of scientific field of studies or 

based on scientist modes of thought. Along with a common 

commitment for the nation character building through the 

character education, and the latest of teacher’s multiple 

competencies development namely pedagogy, personality, 

professional, and social competencies, teacher’s education 

curriculum should be designed integrally and cover of these 

commitment. This paper discusses on design of schematic 

curriculum for teacher’s education which is developed 

according to three basic structures of integrated curriculum 

model: substantive, syntactic, and normative. The 

structures are based on theories on constructivist, re-

constructionist and postmodernist curriculum development 

which have been the latest movement in curriculum 

developments for the 21st age. By design, this curriculum is 

also expected able to prepare qualified and competent 

teachers are not only scientifically, but also teachers who 

have personality, character, and become agents of learning 

for students.  

Keywords : Schematic Curriculum, Teacher’s Education, 

Qualified ,Competent; Personality, Character. 

 

I.  INTRODUCTION 

Curriculum experts [1][2][3][4] have been agreed, that 
curriculum having a strategic position and influences in 
processes and results of education. Curriculum is the heart 
of education because processes and results of education 
are controlled, managed, and assessed based on criteria 
within curriculum.  

Curriculum is a form of "academic and legal 
accountabilities" [5] of educational institutions for the 
society. So that, content of curriculum should not limited 
only to the scientific field of study for cultivation of the 
rational powers, “academic excellence or cultivation of 
intellect” like in perennialism and essentialism’s 
curriculum [4][6][7][8][9][10]. Curriculum which is only 
focuses on it, will cause educational institutions become 
an “ivory tower” for the society. 

The curriculum structure should be flexible to social 
dynamics and various problems that happened in society 
include problems that related to the crisis of nation’s value 
character [11]. The national commitments to build of the 
nation character through the character education [12][13] 
should also become a need, care, and problems of the 
curriculum. In short, curriculum should also contains of a 
normative structure such as ethic values, morals, and 

culture as foundation for a civil society building like in 
reconstructionism [14][15][16], constructivism [17], and 
postmodernism’s [18] curriculum. 

This paper discusses on design of schematic 
curriculum for teacher’s education which is developed 
according to three basic structures of integrated 
curriculum model: substantive, syntactic, and normative. 

 

II. LITERARTURE REVIEW 

A. Education as An Integrated Scientific Discipline and 

the Role of Curriculum 

1) Education: An Integrated Scientific Discipline  
The scientific discipline as the primary unit of internal 

differentiation of science is an invention of 19th century 
society. There exists a long semantic prehistory of 
‘disciplina’ as a term for the ordering of knowledge for 
purposes of instruction in schools and universities [19]. 
Education as a one of scientific disciplines studied in 
universities begun since early 20s century, at the same 
time with the transformation process of curriculum in 
European universities.  

Proponents who have developed studies on education 
as a science were Charles Hubbard Judd (1873--1946), 
Edward L. Thorndike (1874–1949), John Dewey (1859--
1952), Franklin Bobbitt (1876—1956), and W.W. 
Charters (1875–1952). Expert who have contributed in 
suggesting of education as a science—science of 
education—and as an intellectual or academic discipline is 
Marc Belth [20]. According to his, that the study of 
education is the study of the ways in which models for 
inquiry are constructed, used, altered and reconstructed. 
He further argued that education is the “subject of 
subjects,” and education can not be autonomous. It 
borrows theories from other disciplines. It is “perhaps the 
most creative, certainly the most demanding, of all areas 
of study”. Belth notes that there are a number of familiar 
clichés that have grown out of the view that education has 
no theory of its own: “everyone teaches”; “all institutions 
educate”; “all experience educates”; and “the basis for 
teaching is knowing”.  

Education as an ‘integrated discipline” or “a synthetic 
discipline” emerged along with ‘paradigm shift’ that 
happened in the mid-1980s. One of them is paradigm shift 
in looking of the structure of curriculum, from “traditional 
curriculum” which is widely referred to as a disciplinary 
approach to curriculum to “modern curriculum” which is 
referred to multiple dimension approaches to education 
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that reflect the real world and are not bounded by the 
disciplines [21].  

These paradigm shifts are based on the new 
epistemological view of sciences. That the real world of 
science (including science of education) is “scientific 
perplexities”, where facts are uncertain, values are in 
dispute, stakes are high, and decisions are urgent. These 
factors are make topics in science of education was 
difficult to defined, assessed, and difficult to teach 
disciplinary, because it is involve a complex of issues and 
that, whatever the solutions, they will not be determined 
by science of education alone; neither they will be simple 
or easy [22]. Science of education in the real world is also 
holistic and the division of science into subjects for 
teaching and learning in schools is an unnecessary 
historical tradition and simply a practical method to 
deliver a curriculum [23]. 

This notion of a ‘paradigm shift’ is also reflected in 
the writings of Capra [24][25] who claimed that, in a 
globally interconnected world, in which biological, 
psychological, social, and environmental phenomena are 
all interdependent and that the holistic conception of the 
reality, [is] likely to dominate the present decade. The 
chaos theory in science, as described by Briggs and Peat 
[26] has also encouraged science of education to go 
beyond their scientific origins to create an interconnected 
view of the universe, world, society, and ourselves.  

In Indonesia, concept of education as an integrated 
discipline emerged in the late of 1990s. It was interpreted 
as a balanced scientific merger between two or more 
scientific disciplines that synthesized to attain educational 
purposes. Terms such as Science Education, Social 
Education, Social Studies, Social Science Education, 
Social Studies Education, and so on are examples of 
synthetic disciplines in the field of education as an 
integrated discipline [27]. Some experts [27][28][29] 
viewed that this concept is very relevant to the national 
system of education. This concept is considered capable to 
aligning the aspects of faith and devotion (intra-ceptive 
knowledge) that has the absolute truth, with science, 
technology and art (extra-ceptive knowledge) that have a 
relative truth, the domain of the possible as the values of 
nationalism and patriotism. 

2) The Role of Curriculum 
The paradigm shift from “disciplinary approaches” to 

“integrated approaches” in education is having 
implications in viewing of the role of curriculum. 
Integrated approach is viewing that the role of curriculum 
not just for the ordering of knowledge for purposes of 
instruction of science or subject matter disciplinary. 
Curriculum is also should involves learners to put 
knowledge, skills, and values which can be used in 
relation to their real life problems and issues; intimately 
connected to the communities and biographies of real 
people; and able to makes a difference in people’s lives, 
including their own. 

Within the context of this paradigm shift, curriculum 
should have an integrated three main roles: (1) curriculum 
for purposes ‘transfer or transmission’ of academic 
excellence and cultivation of intellect existing in the great 
cultures and the fundamental academic disciplines; (2) 
curriculum for purposes ‘preparing’ knowledge, skills, 

and values which can learner be used to solve problems 
and issues in relation to their real life; and (3) curriculum 
for purposes ‘shaping the future’ of student as a member 
of society for conceiving new goals and affecting social 
change. 

Three main roles of curriculum were reflected the long 
history of curriculum developments since beginning up to  
recent as shown on the figure below. 

Figure 1.  Integrated curriculum within the context of curriculum 

developments [30] 

 

B. The Teachers’ Education Curriculum in Indonesia: 

Design and Structure 

Recently, teachers’ education in Indonesia have been 
conducted at higher education level, and designed in three 
categories: 1) academic education at undergraduate level 
(S-1); 2) accelerated education to increase the academic 
qualifications of teachers remain in office at the 
undergraduate level (S-1), and (3) professional education 
of teachers (PPG). 

1) Academic Education  
 This education was designed as pre-service teachers’ 

education, and focused mainly at mastering the basics of 
education as scientific discipline and its developments for 
the fulfillment of the academic qualifications of teachers. 
This type is intended for high school graduates who wish 
to become prospective teachers at early childhood 
(PAUD); elementary school (SD/MI); and high school 
(SMP/SMA). 

On this type of education, curriculum structure was 
designed using a model of 'consecutive curriculum', is 
curriculum structurally designed starting from the mastery 
of specific disciplines in accordance with his/her field of 
teacher’s authority (early childhood; elementary school; or 
high school). Then, added (plug-in) acquisition of 
scientific and educational expertise, and educational 
practice.  

Overall, the structure of the education curriculum 
consists of: (1) curricular materials on the basis of 
scientific and educational skills and subject areas (MKK), 
(2) curricular materials for professional expertise (MKB), 
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(3) curricular materials for the formation of teacher’s 
personality (attitudes and behaviors) (MPB), (4) curricular 
materials for the formation of personality (attitudes and 
behaviors) and social (community and nationality) 
(MPK), (5) curricular materials for the life of society 
(MBB) [31][32][33][34]. 

2) Accelerated Education  
This education is designed as in-service teachers’ 

education, and focused on accelerating efforts to increase 
academic qualification for in-job teachers who come 
from: (a) high school graduates or its equivalent, (b) 
graduates Diplomas (D-1, D-2, D-3) in Education or Non-
Education. The structure of curriculum is similar to the 
structure of curriculum for academic education [35] [36]. 

3) Professional Education  
This education is designed as a professional education 

of teachers (PPG) and consists of ‘PPG pre-service, and 
‘PPG in-service’ [37][38]. Both types of PPG are focused at 
the preparation of teachers or prospective teachers to have 
specialized skills required by the teaching profession. PPG 
pre-service is a program of education to prepare graduates 
of Education (S1-Kependidikan), degree or diploma of 
Non-Education (S1/D-IV Non-kependidikan) who have 
the talent and interest to become a teacher, in order to 
master of teacher’s competencies as a whole according to 
national education standards.  

Graduates of this program will receive a certificate 
with appropriate levels of educator expertise his education 
(early childhood, elementary, high school). PPG in-
service consist of: (a) PPG for teachers graduates S-1/D-
IV Non-Education; (b) PPG for teachers graduates S-1/D-
IV Education. 

The structure of the curriculum at PPG pre-service 
consist of: (1) the matriculation courses for the 
development of academic competences for fields of study 
and / or academic competence for fields of education 
(especially for graduates S-1 Education / Non-Education 
who allied with the education profession, and S-1 
psychology for PPG programs of early childhood and 
elementary schools), (2) subjects for consolidation of the 
study (subject enrichment), and (3) packaging of subject 
materials for field of study (subject specific pedagogy) 
include competency standards, contents, strategies, 
methods, media, and evaluation. 

The structure of the curriculum at PPG for teachers 
graduates S-1/D-IV Education, its educational content 
focused on the strengthening of professional competences, 
consisting of: (1) subject-specific pedagogy (SSP) or 
educational skill for field of study includes competency 
standards, contents, strategies, methods, media, and 
evaluation, and (2) real-teaching experience programs 
(PPL-Kependidikan).  

Finally, the structure of curriculum at PPG for teacher 
graduates of S-1/D-IV Non-Education, its educational 
contents focused on the development of pedagogical 
competences, consisting of: (1) academic studies on 
education (pedagogical content) includes the theory of 
education, learning, and learners; and personality 
competencies as an educator; (2) academic studies on 
educational skills for field of study (subject specific 
pedagogy) as packing materials for teaching of field of 

study that educates, and (3) real-teaching experience 
programs (PPL-Kependidikan). 

 In all three structures of teacher’s education 
curriculum, it appears there are differences in terms of 
load of studies and the proportion of each structure of the 
substance. But overall, it has a structural similarity with 
three basic dimensions as a unified whole subject, namely 
the acquisition of teachers' knowledge, skills, and 
attitudes-behaviors which related to their functional, 
professions, and professional tasks.  

However, the results of an analysis of the structure of 
third curriculum content are very clearly indicates that the 
academic-scientific orientation (education and field of 
study) and expertise orientation (educational field of study 
/ subject specific pedagogy) on the overall structure of 
teacher’s education curriculum was very dominant. 

The analysis result of the teacher’s education 
curriculums from some teacher’s education institutions 
(LPTK) in Indonesia (public and private) shown trends to 
the orientation of perennialism or essentialism curriculum. 
This curriculum was strongest emphasis on the mastery of 
the structure and syntax of science of education or field of 
study. The structure of curriculum was strongest emphasis 
on the mastery of conceptual knowledge, scientific 
techniques/procedures and facts of education (average of 
9% -13%); field of study (mean 41-59%), and expertise in 
educational field of study (mean 10% -30 %). The science 
and expertise contents were about 81%, and content that 
related to the formation and development of teachers’ 
personal character, social, and cultural was only 14% 
(Table I).  

TABLE I.  DISTRIBUTION OF LOAD OF STUDY IN THE STRUCTURE 

OF TEACHER’S  EDUCATION CURRICULUM (IN %) 
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Academic Education Professional Education 

S
-1

 p
re

-s
e
rv

ic
e 

S
-1

 i
n

-s
e
rv

ic
e
  

(g
ra

d
. 
H

ig
h

 

S
c
h

o
o
l)

 

S
-1

 i
n

-s
e
rv

ic
e 

(g
ra

d
. 
D

ip
l.

E
d

.)
 

S
-1

 i
n

-s
e
rv

ic
e 

(g
ra

d
. 

D
ip

l.
N

o
n

E
d

.)
 

p
re

-s
e
rv

ic
e 

(g
ra

d
. 
S

.E
d

.)
 

p
re

-s
e
rv

ic
e 

  
  
 

(g
ra

d
. 

p
sy

c
h

o
lo

g
y
) 

in
-s

e
rv

ic
e
 

(e
d
u

ca
ti

o
n

) 

in
-s

e
rv

ic
e
  
  

 

(N
n

o
n

 e
d
u

ca
ti

o
n

) 
Load of Study 

(sks) 

144

- 

160 

144

-

160 

40 

-

160 

40 

-

160 

20 

- 
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18 
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40 
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Dev. of general 

personality 
9 5 5 3 -  -  -  -  

Pedagogical 

content 
13 12 10 9 -  X -  X 

Subject 

enrichment 
59 44 41 42 X X  X X 

Subject specific 

pedagogy 
10 27 29 30 X X X X 

Dev. of 

teacher’s 

personality 

3 5 8 8 -  -  -  -  

Social character  4 2 2 1 -  -  -  -  

real-teaching 

experience 

programs 

3 5 5 7 X X X X 

Sources: documents of teacher’s education curriculum in some teacher’s education institutions 

(LPTK) in Indonesia (public and private) 

 

The same conditions were also found in the structure 
of PPG curriculum (pre-service and/or in-service). Instead 
in the PPG curriculum (pre-service and/or in-service) has 



ISSAG  -- International Seminar “Sang Guru” -- 

The State University of Surabaya, September 8th, 2012  P a g e  | 82 

 

not appeared and loaded the substance of curriculum 
which related to the formation and development of 
teacher’s personal character, social, and cultural. 

Thus the structure of the curriculum, teachers' 
personalities who produced will be more impressive as 
expert, scientist and/or scholar, rather than teacher’s 
personalities which is characterized by steady, stable, 
mature, wise, dignified, noble, obedient to the laws and 
social norms, proud, consistent with norms, independent, 
has a high work ethic, honest, and teachers' personalities 
as “a model or an example” for their students, colleagues, 
and society. 

Within this conditions, some of fact findings on 
malpractice behaviors and/or violation to the code of 
scientific and profession ethics which conducted by 
teachers or prospective teachers can not be avoidable. 
Cases like a student bullying, teaching without the 
ownership of competencies or qualifications that required; 
make illegal payments to one or group of students 
because of personal preference [39]; plagiarism in creating 
scientific papers [40][41]; “illegal” hunting of certificates, 
diploma, or title to get their rank or position [42] were 
some examples of this condition.  

It is true that the curriculum does not as “prime cause” 
or “the only one cause” of these social, ethical, or cultural 
cases of teacher(s). However, cause a curriculum is having 
“central role” in overall of design, process and result of 
education; and that curriculum is a form of "academic and 
normative accountabilities" [5] of educational institutions 
to the public, so, the reconstruction of the curriculum is a 
necessity. 

 

III. DISCUSSION: SCHEMATIC CURRICULUM  (A 

DESIGN OF TEACHER’S EDUCATION CURRICULUM)  

A. Teacher’s Character: Foundation of Axiology 

Character is defined as characteristics, personalities, 
identities of the teachers who contains of good values, 
ability, and moral capacity, which is imprinted and 
translated into him/her daily live behavior. The teacher’s 
character is coherently manifested in thought, hearth, and 
physic, taste, when she/he interacts with himself and 
environment [43][44]. Teacher’s culture is defined as an 
internal quality, context, and the nature of personal or 
communal teachers perceived and experienced by teachers 
as perpetrators. Teacher’s culture comes from the spirit 
and values of the quality of life of the teacher held 
personally or communally.  

In the number of laws and regulations, the teacher 
having three basic attributes as functional position; 
profession, and professional. 

Teacher as functional position having character as 
honest, fair, intelligent/knowledgeable, independent, 
disciplined, honest, fair, ethical, responsible, friendly, and 
nationality [45]. Character are built based on the basic 
values: (1) devotion to God Almighty God, (2) loyalty to 
the Five Principles (Pancasila) and the State Constitution 
of 1945, (3) the spirit of nationalism, (4) prioritize the 
national interest above personal and/or group interests, 
(5) compliance with laws and regulations, (6) respect for 
human rights, (7) not discriminatory; (8) professionalism, 

neutrality, and high moral standing; (9) have spirit of the 
corps [46]. The fundamental values of elaborated further 
into the code of scientific and profession ethics, and the 
rules of civil services. 

Teacher as a profession has a character such as a 
democratic, fair, competent, professional, healthy, smart / 
academic, pedagogical, wise, dignified, honest, 
independent, noble, faithful, exemplary, pious. Character 
is built on the culture of professions such as idealism, 
professionalism, camaraderie, achievement, professional 
ethics, academic, scientific, honesty, independence, and 
scholarship [45]. 

Teacher as professionals (professional educators) has 
a character such as competent, professional, healthy, 
smart/academic, pedagogical, wise, dignified, honest, 
fair, independent, noble, faithful, objective, exemplar. 
The characters are built on a professional culture such as: 
professionalism, academic-scientific; scholarship, 
honesty; justice; independence; authority; and uphold the 
law, code of ethics, values and norms, and have a 
national consciousness [45]. 

The three teacher’s characters (functional, profession, 
professional) are interconnected, and an inseparable unity 
in building a qualified and competent teacher (Fig. 2). 

 

Figure 2.  Teacher’s Character and Culture as a Functional, Profession, 

and Professional 

 

B. Constructivism: Foundation of Epistemology 

Theoretical basics of the reconstruction of teacher 
education curriculum proposed in this paper are the theory 
of constructivism as "a structural organizer of the 
curriculum". It is the theory of "scheme" or "schemata", a 
theory was first suggested by Bartlett and further 
developed by Piaget in his grand theory of 
constructivism.  

Scheme or schemata is the structure or organization of 
actions; a systemic organization; a body of information or 
beliefs a person are interconnected with each other as a 
structural-functional network. The scheme is the basic 
building of knowledge, values, attitudes, and individual 
actions against the object as well as a frame of reference 
for individuals to know, judge, and act on the object. The 
formation and development of the structure of schemes 
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through the process of schematization which involves 
three basic elements: content, operations, and context. 

Content is the basic building of the structural or 
functional networks of knowledge, values, attitudes, and 
individual actions against the object, as well as a frame of 
reference for individuals to know, judge, and act on the 
object. Operations is a circular processes, procedures or 
syntax of the schemes—cognitive, affective, motor-censor 
or psychomotor—may a person be able to manipulate, 
transform, use, and control on object(s) or each of content 
of scheme. Context is situation or environment of 
psychologies (perception, memory, attention), society, and 
culture that affects to how a person think, judge, and act to 
their world, and how they interpreting, building 
‘meanings’ within for building a personal knowledge, 
values, attitudes, and actions [47][48][49]. 

Based on theory of schemes, basic principle that 
should be held as a basis for reconstruction of “schematic 
curriculum” are “how a structure of curriculum can 
individually defined, and socio- culturally informed and 
organized or structured?” This principle involves three 
basic elements of schemes: content, operations, and 
context which is very important as a basis for curriculum 
reconstruction, because among of schemes as a structural-
functional network of personal knowledge, values, 
attitudes, and actions have parallels with the structure of 
curriculum as “a conceptual scheme waiting for content” 
[50]. Some models of curriculum in the world have also 
been developed according to this theory, such as 
“continuous spiral” [50]; “spiral curriculum” [51]; “a 
broader horizon” [52]; “widening horizon” [53], and 
postmodernism curriculum [18]. 

Quote of Capra’s conception [24] on the holistic or 
integrated system of reality, the use of constructivism 
(theory of scheme) will give to the concept and reality of 
curriculum two complementary advantages that are 
“ecological powers personally and socio-cultural” and 
“scientific egoism”. 

 

C. Schematic Curriculum: A Model 

Along with teacher’s character and theory of scheme 
and its implications, schematic curriculum that proposed 
as a teacher’s education curriculum for preparing qualified 
and competent teachers integrally designed on three 
schematic structures that are: 

First, is substantive structure, conceptual structure, or 
conceptual ecology as “contents of curricular”. This 
substantive structure will gives to teachers on theoretical 
and philosophical foundations that will be used in the field 
of study, and important to the teacher for developing their 
professional competences (competence to how). 
Substantive structure is consists of: 1) scientific theories 
on education as science and/or field of study as “subject 
contents”—basic, development, enrichment, or 
enforcement; 2) scientific theories on curriculum, 
teaching, learning, evaluation, etc., 3) theoretical or 
philosophical issues or problems in education. 

Second, is syntactical structure or operations as 
“processes, procedures, methods of curricular”. This 
syntactical structure will gives to teachers on systemic 
procedures, processes, or operations that will be used in 

the field of study, and important to teacher for developing 
their pedagogical competences (competence to do) as a 
learning agent for students. Syntactical structure is 
consists of studies on teacher’s pedagogical expertise such 
as: 1) organizing or packaging of subject specific 
pedagogy (SSP)—competence standards; learning 
contents, strategies, models, and evaluation; 2) teaching 
practices and/or laboratory practicum management 
according to the pedagogical syntax or procedure; 3) 
empirical issues or problems related to items 1 and 2. 

Third, is normative or affective structure as “context 
for formation and development of content and processes 
of curricular”. This normative structure will gives to 
teachers on norm or value bases to judge and make 
decision when they use and develop of study and to 
develop their personality and social competencies 
(competence to live together, competence to live with 
others; competence to discovering others and working 
toward common values, morale, ethics, norms, or 
cultures; and competence to be). 

 

Figure 3.  The development character-based curriculum for electic  

teacher education  

Normative structure is consists of studies on: 1) 
system of values, morale, ethics, norms, or cultures which 
imprinted within teacher’s character as a functional, 
profession, and professional, also as a member of 
profession, society, nation, and the world; 2) theoretical or 
empirical issues, dilemmas or problems related to values, 
morale, ethics, norms, or cultures in profession, society, 
nation, and the world environments. 

Along with the paradigm shifts of education, a 
normative structure is an internal and external context 
which will give an axiological or ethical foundation for 
the teacher. Education as a scientific discipline, 
profession, or field of study or practice is not value free, 
not neutral, but rather a culturally biased phenomenon. 
Education is an integral part of the postmodern dilemma. 
It is necessary to re-construct education in light of the 
philosophical implications to which postmodernism points 
as an important philosophical underpinning for education 
[54][55]. A broad expression of this notion is the Context 
Principle (C) or the Integration Principle (I) [56][57]. Most 
instructional designers accept some versions of the 
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Context Principle or Integration Principle either explicitly 
or tacitly addressed by many instructional design 
researchers [54][55][58][59][60][61]. 

In all elements of structural curriculum, normative or 
affective structure is also has a central position, and 
having three main functions: organization, adaptation, 
and control on the structure of curricular contents and 
processes. 

 Organization function is a schematic function of the 
normative or affective structure in which curriculum 
developer may able to systemize or organize contents of 
scientific-academic knowledge and pedagogical expertise 
based on normative or affective system which imprinted 
within teacher’s character as a functional, profession, and 
professional, also as a member of profession, society, 
nation, and the world. 

Adaptation function is a schematic function of the 
normative or affective structure in which curriculum 
developer may able to create assimilation processes 
between contents of scientific-academic knowledge and 
pedagogical expertise, so more adaptive and 
accommodative to contextual realities of teacher as a 
functional, profession, and professional, also as a member 
of profession, society, nation, and the world. 

Control function is a schematic function of the 
normative or affective structure in which curriculum 
developer may able to control of scientific-academic 
knowledge and pedagogical expertise contents. So, an 
equilibrium condition of both can be built. This function is 
a ‘meta-schematic operations” and as “central values 
system” in development of curriculum processes. 

Some basic principles in a schematic curriculum 
reconstruction are follows:   

1) Structure of the curriculum should be designed as a 
web of belief and meaning or a constant reconstruction of 
experience. Grasping the structure of a subject is to 
understand it in a way that permits many other things to 
be related to it meaningfully. To learn structure, is to learn 
how things are related.   

2) Composition of curriculum contents should be 
organized involves three structures of scheme: substantive 
or conceptual; syntactic; and affective or normative. Every 
structure is internalizable and connected in the form of 
structured wholes. 

3) Context of development and applying curriculum 
should have parallels or analogues with the context of a 
person think, judge, act to their world, and when 
interpreting, building ‘meanings’. This principle is 
important to accommodate, adapt, or assimilate of 
diversities of context for curriculum implementation 
(locally, nationally, or globally). This principle is also can 
accommodate to postmodernism curriculum perspective 
with respectful to education and social realities is 
“contextual, phenomenal, and holistic” [28][50]. 

4) Sequences of curriculum should be organized 
circularly as a developmental journey of continuous 
reconstruction or reweaving the web of meaning. This 
principle is important to the process of continuity, 
empowering, and expanding psychological and socio-
cultural of teacher systematically. 

Ideas on schematic curriculum which proposed in this 
paper are different with models of teacher’s education 
curriculum like the National Curriculum and the Core 
Curriculum has been developed before. The National 
Curriculum is content-based, in which the substantive 
structure become as the central of curriculum, and the 
Core Curriculum is competency-based, in which the 
syntactical structure become as the central of curriculum 
[31][32]. Meanwhile the Schematic Curriculum is 
character-based in which the normative structure become 
as the central of curriculum. Through this Schematic 
Curriculum is hopefully more able to produce qualified 
and competent teacher(s) in relation with their own 
character as functional, profession, and professional, as 
well as a member of profession, society, nation, and the 
world. It is also along with paradigm or mind-set in the 
nation building and national system of education which 
focused on the nation character building [12][13]. 
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